
2



Contents

Presiding member/principal’s report (optional) 2
List of all school board members (optional) 2
Statement of variance: progress against targets (required) 3
Evaluation of the school’s students’ progress and achievement (required) 4
How we have given effect to Te Tiriti o Waitangi (required) 5
Statement of compliance with employment policy (required) 6
Financial statements (required) 7

Statement of responsibility signed and dated 7
Statement of comprehensive revenue and expense 7
Statement of changes in net assets/equity 7
Statement of financial position 7
Statement of cash flows 7
Notes to the financial statements 7
Independent auditor’s report signed and dated. 7

Report on other special and contestable funding (required) 8
Kiwisport funding (required) 8

3



Tumuaki|Principal Report
2023 has been another challenging year in Hawke’s Bay for several reasons but there have also been some highlights to celebrate. I have chosen three
highlights from our school in the following areas Learning, Sports, Culture, and Community.

It has been a busy year for the teachers of Te Whai Hiringa, with post-COVID achievement diminishing
there needed to be changes made to how we would respond. The area of mathematics had already been identified as an area of need. Improvements
had been made in 2022 in this area but there was still a long way to go. It was decided to take on DMIC - Developing Mathematical Inquiry Communities.
The other area of need was reading as this had gone from a very steady 78-85% at the end of Year 8 achievement and dropped to 55%. This required us
to take a look at what was out there and proven. BSLA - Better Start Literacy Approach was chosen. Both were proven to work with Māori and Peoples
of the Pacific through empirical studies.

Both areas have seen a significant improvement. Overall maths has seen an 18% improvement. The equity between boys and Māori/Peoples of the
Pacific is equal to this improvement. One of the most significant findings is that dropping the way of deficit theorising has made great gains for the
ākonga. They report more often that they like Maths now. BSLA has seen large benefits for these individual children. Whilst overall there is still a way to
go the solid skills and understanding the ākonga are feeling successful and they like reading.

This year's sporting highlights have to be started with the 3x3 Basketball AIMS Tournament. With our
top team taking out the 1st position and our second team taking out the 5th position. This was due to a lot of time and effort on the whole team's
behalf. The efforts in fundraising of the whole community, the dedication of the coaches and their players and the support shown by whānau were all a
part of this success.

For the second year running our Elite athletes teams led by Sheldon Mataira-Evetts won the trophy for our Kāhui Ako. This is awarded on cumulative
points given over two terms. For multiple disciplines including strength and conditioning, various sports.

We have again been strong in fielding Netball, basketball and Rugby teams in the local competitions. It has been made easier with our school van being
able to transport children. We have attended the Rugby Barefoot 10s with many of our teams going undefeated. We had many quality coaches this year
with many parents taking time to dedicate to this day. We equally had many whanau taking netball and basketball teams as well. Overall very positive.
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Our cultural highlight was once again the fact that we can cater to both of the major cultures represented
within our school. With three kapa haka groups all taught at their developmentally appropriate levels, there are increasing challenges with kapa haka
tutor times. We have had three Pasifika groups as well. The strength of the group this year was the inclusion of all Pacific cultures. Including Cook Island
dances with a highly supportive family that gave their time and effort to help our tutors. We have been able to support Samoan, Rotuman, Cook Island
Māori and Tongan language weeks.

We have continued as a whole school along our Te reo Maori pathway. Teachers have incorporated Whakahihiko, Whakatau Hinengaro, Karakia and
Himene across the school regularly. We have language classes for Samoan language speakers - both extension and beginner-level classes.

This year has been a huge year for consultation with our whānau and hāpori. We have had some major
changes happen with their consultation involved. The major one of note was the moving from the former English School name of Peterhead to Te Whai
Hiringa. Owing to the nature of the change, whānau consultation and student voice were extensive throughout. After all of the whānau consultation,
the percentages were 90- 10% in favour of the change. After consultation with the students, we were at 80 - 20% in favour. Based on this the BOT made
the change in Term Three. The second consultation with our community was around the Sexuality and Relationships curriculum. This was held
concurrently with the Building consultation. This was well attended in terms of historical attendance. The excitement from the build consultation was
palpable and whānau gave many suggestions to our architects. The last of these consultations was for our reports. The whānau were a part of the
design for these. Giving the power of what they want to know about their child’s achievement and school journey. We have also completed the
Well-Being at School survey with all of the tamariki and have been following up on the things obtained in this over the year. This will be repeated in
2024.
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Planning Forward to 2024
In 2024 we will continue with the feedback gained from our strategic plan which was rewritten last year with the new principal coming on board and
permissions from the BOT. This planning approach has a lot of exciting developments underway. Here are some of them in brief for more information
check out our website to see the full strategic plan. Te Whai Hiringa Website

DMIC - Year Two for all staff and the return of the mentors to come and coach teachers. All new staff will be put through the induction teaching
programme that the DMIC mentors have devised for this purpose. We are hoping to increase our maths achievement to 75-80% next year across the
school. Looking deeply into areas of the school where we have seen the most need.

BSLA - We will continue into Year 2 with BSLA in Year 1 - 2 and train the new teacher in Room 1. This will be coupled with the Year 3 - 4 teachers being
trained in 2024 as well. This means 4 more teachers trained in BSLA and one teacher retrained as he has been trained at a previous school. We will also
train our Reading Recovery Teacher as well to ensure consistency across the school with the approach. Yvonne RTLit will continue to work with both
Rākau and Taiohi to introduce the use of structured literacy and associated texts.

TAKARO RESEARCH - We will continue with our research into Indigenising play-based learning. Year 1 has set the foundations in place for teachers to
now be taught through coaching how to teach through play and ensure that we are allowing autonomy and using play to build their natural tendencies
towards learning.

TRAUMA-INFORMED PRACTICE - We have been successful in gaining 70 hours to start our journey with Trauma Informed Practice (TIP). With our
current 3 kete system we are reaching 80%, the 15 % with interventions that we already have but a large majority of those in the 5% take up a lot of our
time and effort without often very effective outcomes. Jase Williams will be our facilitator and the perfect connection with him is the Māori connections
to Atua and their stories. The first hui has happened with Jase and we have the planning set in place to start our journey in 2024.

READING/WRITING/MATHS - Whilst we are confident that these things are already being taught each day. The directive from the government is a
chance to interlink planned tidy-ups of all aspects of teaching these areas. Maths whilst going well with DMIC need assessments and systems that are
clear to ensure consistency across the school. Knowledge, Strategy, PAT decisions need to be made. Reading - to ensure consistency of Reading across
the school with the new BSLA. Ensure all reading groups are consistent and systematic across the school. Writing - this is already clear in terms of
process but with new staff, there is a need for observations and moderations carried out consistently to build up the teacher judgements around
writing.
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Te Pōari ō Te Whai Hiringa | Board of Trustees
Board member names Date that the board member’s term finishes

Cherie Heeney Sept 2025

Dene Kire Sept 2025

Kori Waerea Sept 2025

Herman Ah Kiong (Presiding Member) Sept 2025

April Mac Donald Sept 2025

Paul Webb Sept 2025

Viv Maher Sept 2025

Tineka (Waitoa) Tuala-Fata Principal
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Strategic Plan Goal 1
Developing and implementing an indigenised framework
for tākaro (play) that is underpinned by Kahungunutanga

Kahungunu Education Strategy
Priority One: Te Tiriti o Waitangi
Priority Three: Te Matauranga
Priority Five: Te Rangatiratanga
Priority Six: Tupuria te Aroha

NELPs ref: 1/2/3/5

Annual Initiative
Year one of Research project -

Research Proposal
see the Research proposal for details of

the project to be implemented in 2
years.

Teacher learning needs around the initiative /target (could link to
PGCs)

- Understanding the process of the research to ensure that
steps taken are well understood.

- Dr Sarah Aiono ensures that ethics obligations are met and
the conflicts of interest are addressed with staff.

- Observations / Coaching with Dr Sarah Aiono - External
provider and evaluation (PGC).

- Learning the frameworks for play and implementing them
into their classrooms

- Observations of classes by Dr Aiono and discussion with
teachers to assess next steps. Ongoing cycles of
observation and refinement.

Background and Baseline Data to the target Obs. of Teachers
Pre-intervention

Obs. of Teachers
Post Coaching
Sessions with Dr
Aiono.

What measurable outcome do we want by year’s end for
target students-

Observations of
individual
teachers' practice

Observations of
tamariki and the
growth teachers
can be seen with
their changes in
play

How will we monitor and report our strategies and
actions are making a difference?

Milestone Reports
to TLRi

Milestone Reports
To TLRi
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Key improvement actions/strategies to
achieve outcomes and target

When will this
happen?

Who will lead Resourcing
$

Indicators of progress? Progress
outcomes. What evidence is there that we
are moving towards achieving our targets?

Research application applied for an
accepted 2022 leading into 2023 Research
Proposal √

End of 2022 to be
submitted before due
dates

Dr Sarah Aion
Dr Tara McLaughlin
Dr Jeremy MacLeaod
Matua Hawira Hape
Tineka Tuala-Fata

This will be a self-resourcing
research study if accepted.

Research Proposal
As indicated in the Research

proposal there will be milestones
that have to be submitted to the

TLRI institute.

Research to be passed through the Massey
University Ethics Committee (MUHC) MU
Ethics √

Submission to the
Ethics Committee for
approval by the due
date. 30/9/23 submitted
and approved

Dr Sarah Aiono
and Dr Tara McLaughlin
Tineka Tuala-Fata

All invoices are to be sent to
Longworth Education for
reimbursement.

September Milestone Report

Adaptive Practice-Based Coaching Evaluation
Tools, Project-Developed Framework
Reflection Tools will be created. √

Term Three -
Hui with investigators
and guidance from Dr
MaLaughlin

Dr Sarah Aiono
Dr Tara McLaughlin
Tineka Tuala-Fata

Lunch meeting invoices sent to
Longworth Educatio

Draft documentation of the tool
being developed to be used within
this play context.

Pou Kohikohi: Completion of
pre-information data collection phase 31
March 2023 √ ongoing

This included lead
investigators, teachers
and Tumuaki tuarua.
The timeframes were
halted by the weather
event that Hawke’s Bay
had experienced -
Cyclone Gabrielle.

Tineka Tuala-Fata
Dr Sarah Aiono
Cindy Te Pou
Leigh Perry
Kākano teachers

n/a Milestone Report Two

Pou Whakatinana/Tuatahi: Draft pedagogical
framework implementation 30 September
2023

Term 4 Dr Sarah Aiono
Dr Tara McLaughlin
Tineka Tuala-Fata

n/a Milestone Report Three
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Observations completed by Dr Sarah Aiono
in classes with individual teachers to get
baseline data and then create a coaching
situation for improvement

Term Four
Week 3 Initial
observations
Week 8 Following up
observations

Dr Sarah Aiono and
Kākano Teachers

n/a to school Observations sent individually to
teachers and post-observation
interviews carried out.

Actual outcomes for 2023
Goal 1: Developing and implementing an indigenised framework for tākaro (play) that is underpinned by Kahungunutanga

Priorities:
Ngāti Kahungunu Strategies

● Te Tiriti ō Waitangi
● Te Matauranga Māori
● Te Rangatiratanga
● Tupuria te Aroha

NELP Goals:
● Enhance the contribution of research and mātauranga Māori in addressing local and global challenges
● Seek advice from Mana Whenua on how best to include tikanga Māori in values, practices and organisational culture
● Help staff to build their awareness of bias and low expectations, and of how these impact learners/ākonga, staff and whānau
● Identify and respond to learner/ ākonga strengths, progress and needs, and learner/ākonga and whānau aspirations
● Build relationships with Māori, involve them in decision making, and partner with them to support rangatiratanga, and Māori educational success as Māori
● Identity tamariki who are not making sufficient progress in key foundation skills, and adjust learning opportunities, teaching approaches and supports, including

seeking additional support from specialists
● Value the heritage languages spoken by Pacific learners/ ākonga, and provide opportunities to use and to build on them
● Work with whānau and Pacific families to identify and understand barriers that may prevent learners/ākonga from accessing, participating or remaining engaged

in schooling, and work to address them.

Despite unforeseen weather events disrupting our initial timelines, the team, under the guidance of Dr. Aiono, has steadfastly navigated challenges to realign ourselves
as we approach Term 4. Our heartfelt appreciation goes to the team for their unwavering commitment, even amid the bustling school environment. aloof our Goals for
2023 have been to meet to make way for the effects to be seen more in the practice of teachers and therefore to impact the learning of the children. Assessment for 2024
has been thought about and will be developed to ensure that the indigenised Tikanga is being recognised by kaiako and the school with whānau and Māori voices being
prioritised.

● Creation of Tools Aligned with Our Three Kete Values:
​ The development of tools reflecting our three kete values highlighted subtle variations in play-based pedagogies, especially when viewed through an indigenized

lens. Central to this is the nuanced application of Tikanga, ensuring resonance with mana whenua, Iwi, and hapū.

10



​
● Observations and Baseline Establishment:
​ Continuous observations of teachers engaging in initial classroom practices with play-based pedagogies have laid the foundation for further growth. Written

feedback, coupled with post-observation interviews, ensures that teachers are not only aware of but also actively engaging in the necessary shifts to positively
impact children's learning experiences.

​
● Continuous Resource Support:
​ Sustained efforts to provide resources for a play-based environment in classrooms are ongoing. Ongoing discussions and grant applications are pursued to

secure funding, ensuring resources that enrich learning experiences for children in a dynamically evolving classroom setting.
​
● Impact on Children and Shift in Practices:
​ As teachers continue refining their pedagogy, a noticeable impact is observed in children becoming more settled in their play spaces. The transformation from

free play dominance to purposeful, enriched conversations is stimulating the thinking of tamariki. The growing alignment of teachers' practices with play-based
approaches is a promising sign of continued positive impact on children's learning journeys.

​
● Staff Changes and Induction:
​ With one teacher departing at the end of the year, an internal replacement has been seamlessly integrated into the system. Dr. Aiono's collaborative efforts with

the new teacher are geared towards ensuring an early and effective immersion into the play-based development process, which directly influences the children's
learning dynamics.

​
● 2024 Planning: The finalization of plans for 2024 positions us strategically for the upcoming school year. Ensuring that everyone is on the right pathway is crucial

for a collective commitment to implementing play-based practices within their classrooms, thereby fostering an environment conducive to impactful learning
experiences for children. In essence, our journey, though challenging, is marked by promising progress in infusing play-based pedagogy with an indigenized
perspective. The ripple effect is seen in the positive transformations impacting both teachers and, most importantly, the rich learning tapestry of our tamariki.
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Strategic Plan Goal 2
Develop an indigenised, local curriculum

that is underpinned by the
Ngāti Kahungunu Education Strategy

Priority One: Te Tiriti o Waitangi
Priority Three: Te Matauranga
Priority Five: Te Rangatiratanga
Priority Six: Tupuria te Aroha

NELPs ref: 1/2/3

Annual initiative
Develop Mathematical Inquiry Communities
(DMIC). Massey University Year 1 - Kate
Davies leading.

DMIC Research base

Better Start Literacy Approach (BSLA).
Canterbury University. Year 1 Kākano
Rebecca Biggs and Jules Makea.

BSLA Research base

Huakina Mai

Huakina Mai Base

Aotearoa NZ Histories / Place-Based
Curriculum

ANZH Basis

Teacher learning needs around the initiative /target (could link to
PGC’s)

- Introduce Aotearoa NZ Histories Curriculum - Kahungunu &
Rongomaiwāhine Aotearoa Nz Histories unpacking ‘Understand
| Know | Do’

- Research into place based curriculum Place-Based Curriculum

- Indigenising our PB4L practices - Huakina mai - Cindy Te Pou
leading. Huakina Mai

- Developing Mathematical Inquiry Communities (DMIC). Massey
University Professor Bobbie Hunter and Dr Jodie Hunter Year 1 -
Kate Davies leading. DMIC Research base

- Better Start Literacy Approach (BSLA) - Year 1 Development
NE/Y1 in conjunction with Canterbury University - Juliet Makea
and Rebecca Biggs leading. BSLA

- Loss of Learning Tutoring - funding from the Ministry of
Education. This is being led by Kate Davies. Group of Year 8
students affected by Covid shutdowns doing catch-up work in
reading, writing, and maths. Loss of Learning Initiative

Te Mātaiaho Curriculum Refresh - Introduce staff to the main
whakapapa that underpins Te Mataiaho.

- Mātairangi - Guiding Kaupapa

- Mātainuku - Creating a foundation

- Mātaitupu - Vision of young people

- Mātairea - Supporting progress

- Mātaiaho - Weaving learning within and across learning areas

- Mātaioho - Design and Review

- Mātaiahikā - Connecting place and space

Background and Baseline Data to the target DMIC - Pre Survey
52%

BSLA - Pre levelling
data
Initial Phoneme
identity 5.06
Letter- Sound

DMIC - Post Survey
69% increase of 17%

BSLA - Post levelling
data

Initial Phoneme
identity 59.86 - 54%
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Facilitation Nicky Anderson- Te Tāhuhu o te Matauranga

● Hui with leadership team and reflections after staff meetings
● 3x staff meetings
● Connecting what we are already doing to the curriculum refresh

and unpacking what the above sections require of us. To start
the foundations of creating a curriculum that is place-based
and reflective of the tamariki it serves at Te Whai Hiringa.

recognition 28.57
Phoneme Blending
8.33

Increase
Letter- Sound
recognition 64.38 -
35.57% increase
Phoneme Blending
51.72 - 43.39%
increase

What measurable outcome do we want by year’s
end for target students-

Summative
Mathematics 2022
data - to reach 70%
across the school

Summative
Mathematics 2023
data - we reached
69% across the
school (0.1 % shy of
goal)

How will we monitor and report our strategies
and actions are making a difference?

DMIC: Ongoing
feedback from
Facilitators,
Teachers and
Children

BSLA: Ongoing
feedback from two
facilitators Jules
Makea and Becs
Biggs observations
of processes and
feedback to
individual

DMIC:
Ongoing
observations and
coaching sessions
throughout each
term.

DMIC: Twice Termly -
two observations
per teacher with live
feedback.

BSLA: Ongoing
mentoring and
assurance of fidelity
in the systems
implemented
throughout the year.
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Key improvement actions/strategies to achieve
outcomes and target

When
will this
happen?

Who will lead Resourcing $ Indicators of progress? Progress
outcomes. What evidence is there that we are

moving towards achieving our targets?

Developing Mathematical Inquiry Communities (DMIC)
development Whole School mathematics initiative.

2023-2024 Kate Davies
Tineka Tuala-Fata
Lauren. F - DMIC
Facilitation group
ongoing throughout
the Year.

This is all funded through the
Ministry of Education. Costs
for us is the release of Kate
Davies to carry out
observations and
administration of facilitation
with DMIC mentors

Pre Survey with students Term One

Post Survey with Students Term 3/4

Indigenising our PB4L practices - Huakina mai - Cindy Te
Pou leading. Huakina Mai

NELP: Ask learners/ākonga, whānau and staff about their
experience of racism, discrimination and bullying, and use
that information to reduce these behaviours

Have processes in place to promptly address and resolve
any complaints or concerns about racism, discrimination
and bullying.

Cindy Te Pou

Whakahihiko is a response to
well-being in schools results
This document is the response to our
well-being in schools survey. It used
whakahihiko to address/raise the
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issues highlighted by our ākonga.
We also used our Ohu whakaihuwaka,
Ohu Kōkiri and Three Kete Kids to
support students in the playground.
They used kete cards to recognise
those in the playground following our
Te Whai Hiringa Tikanga.

Whānau Hui is now an integral
component of Our Three Kete Process.

Huakina Mai/Our Three Kete

Better Start Literacy Approach (BSLA) 2023
Kākano
2024
Māhuri

Tineka Tuala-Fata
Leigh Perry
Jules Makea
Rebecca Biggs

This is all funded through the
Ministry of Education. The
Cost for us is the release of
Jules Make/Rebecca Biggs to
carry out observations and
administration of facilitation
with BSLA in classes.

See separate report on BSLA through
the Reading report below.

Aotearoa NZ Histories Curriculum/Place-Based Curriculum 2023 Tineka Tuala-Fata
Tumuaki Tuarua x3
Kaiwhakahaere -
Team Leaders

n/a all self-taught using
Ministry of Education
resources created online

Inquiry Unit
Rauemi
Evaluation of the Inquiry
Introduction
Clarification
Inquiry Unit Plan Exemplar

Noho Marae at Mihiroa Marae Pakipaki - Vision setting,
Whakawhanaungatanga, Setting of school kaupapa. He
waka eke noa, Ki tō hoe! To plan out the noho and details,
speakers, koha, food

Leigh, Cindy and Lisa to follow through with developing
their leadership skills in this area during the Noho. Lisa to
lead Whakatau Hinengaro.

Hanuere
2023

Tineka Tuala-Fata $3000 Noho marae was a great success. See
the feedback here.

Noho Feedback from staff
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Niu Gen

The Niu Gen Programme is formed to support Year 8
students to walk through their own identity as Peoples of
the Pacific. The programme is run by four strong Pasifika
leaders from our community.

2023 Reece Tuala-Fata
Sage Fomai
Group 10 - leaders &
aiga participation

$1000 They teach our students key values
that are a part of our culture as
Peoples of the Pacific in a safe way
driven by leadership qualities that
these men have through their sporting
and educational backgrounds.

Actual outcomes for 2023
Goal 2: Develop an indigenised, local curriculum that is underpinned by the

Priorities:
Ngāti Kahungunu Strategies

● Te Tiriti ō Waitangi
● Te Matauranga Māori
● Te Rangatiratanga
● Tupuria te Aroha

NELP Goals:
● Ask learners/ākonga, whānau and staff about their experience of racism, discrimination and bullying, and use that information to reduce these behaviours
● Create a safe and inclusive culture where diversity is valued and all learners/ākonga and staff, including those who identify as LGBTQIA+, are disabled, have

learning support needs, are neurodiverse, or from diverse ethnic communities, feel they belong
● Partner with family and whānau to equip every learner/ākonga to build and realise their aspirations
● Seek advice from Mana Whenua on how best to include tikanga Māori in values, practices and organisational culture
● Help staff to build their awareness of bias and low expectations, and of how these impact learners/ākonga, staff and whānau
● Identify and respond to learner/ ākonga strengths, progress and needs, and learner/ākonga and whānau aspirations
● Build relationships with Māori, involve them in decision making, and partner with them to support rangatiratanga, and Māori educational success as Māori
● Identity tamariki who are not making sufficient progress in key foundation skills, and adjust learning opportunities, teaching approaches and supports, including

seeking additional support from specialists
● Value the heritage languages spoken by Pacific learners/ ākonga, and provide opportunities to use and to build on them
● Work with whānau and Pacific families to identify and understand barriers that may prevent learners/ākonga from accessing, participating or remaining engaged

in schooling, and work to address them.
● Provide opportunities for teachers/kaiako and educators to build their teaching capability, knowledge and skills in te reo Māori and tikanga Māori, and support

them to strengthen their teaching practices to integrate te reo Māori throughout implementation of the curriculum
● Talk with learners/ākonga and staff about why correct pronunciation of te reo Māori is important, and provide them with opportunities to learn and practice

without judgement
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● Expect and support teachers/ kaiako to build their understanding of learners’/ ākonga contexts, including languages spoken at home, histories, stories and
cultural values, to provide culturally responsive teaching

1. DMIC - Developing Mathematical Inquiry Communities
● Massey University Professor Bobbie Hunter and Dr Jodie Hunter Year 1 - Kate Davies leading. DMIC Research base
● 2 year PLD to ensure that mathematics is being taught with a lens that matches the context of our tamarik
● Removing deficit theorising and streaming practices around maths teaching
● Ongoing observation and feedback from facilitators to ensure teachers became excellent teachers of maths
● Assessment practices ungraded and used to inform teaching. New PAT 2024.

2. BSLA Better Start Literacy Approach
● Year 1 Development NE/Y1 in conjunction with Canterbury University - Juliet Makea and Rebecca Biggs leading. BSLA
● Improved teaching of phonics, morphology, blends, digraphs to build a solid foundation for children to work towards reading.
● Assessment practices developed along side with the guidance of BSLA tools with Canterbury university
● Year 3/4 teachers to be started iwtht is approach through Yvonne Lovelock to introduc the us eof Ministry books vrated for this purpose.
● Year 2 development continue in NE/Y1 into 2024, Year 3/4 teachers trained in BSLA appraoch

3. NOHO MARAE Mihiroa Marae
● Mihiroa Marae Staff Noho to launch and introduce our new way of working
● Focus in on on the studnets that we have which are 96% Māori and Pasifika.
● Securing knowledge from ancestors and ensuring that all students identities are given mana and a chance to thrive and grow into the school learning contexts
● Building cultural competencies with the staff, pronunciation, practices and the basis upon which these are given mana

4. ANZHC Aotearoa New Zeland Histories
● Introduction to this new way of teaching History
● Inclusion of Know Think Do strategy of teaching
● Teaching of Matariki unit - Ngā whetu with a deeper knowledge of the star system Paleides and teh matauranga Māori around this.
● Kahungunu rāua ko Rongomaiwāhine - Inquiry into who thes two tupuna were in our mana whenua, localise curriculum connections to other marae.

5. NIUGEN
● Continued focus on growing young Peoples of the Pacific leaders
● Ensuring smooth transition into highschool
● finding People sof the Pacific leaders and encouraging them to build confidence, their voice and navigate two worlds

6. PLACE-BASED Inquiry
● Looking int othe work of Wally Penetito around Place-based education
● That we study what is around usinour environment and learn from the basis of of education.
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● Using localised monuments, art forms, adeventrues, marae and attractions.

Strategic Plan Goal 3

Develop an environment where ākonga are
empowered by their identity

Ngāti Kahungunu Education Strategy

Priority One: Te Tiriti o Waitangi
Priority Three: Te Matauranga
Priority Five: Te Rangatiratanga
Priority Six: Tupuria te Aroha

NELPs ref: 1/2/3

Annual initiative
Develop Mathematical Inquiry
Communities (DMIC). Massey
University Year 1 - Kate Davies
leading. DMIC Research base

Teacher learning needs around the initiative /target (could link to
PGC’s)

- Iwi knowledge of ākonga and registration with their runanga
Kahungunu Registration

- Whanaungatanga walls are established in each classroom
along with pepeha.

- Enhance whānau engagement practices using Facebook
Akomanga Tekau Mā Whā

- Enhance the use of the school newsletter to engage whānau
in the school vision to create the identity of our school. Ngā
rongo kōrero o Te Whai Hiringa

- Māori and Pasifika language weeks for ALL cultures that
have one. Te wiki ō te reo Māori

- Emotional regulation - Indigenised Whakatau Hinengaro
(regulation), Te Pū āio (yoga) across the school with ākonga
leading

- Well-being at school survey Survey
- Begin planning of a sensory garden to provide a space for

tamariki to regulate in conjunction with Rotary, whānau and
tamariki.

- Aumangea Project / Confident Me - Maia Dreams - Kristyl
Neho and Sarah Tawhai

- Niu Gen Pasifika Leadership - Reece Tuala-Fata
- PPV - Lila Crichton
- Heretaunga Arakura - Lisa Morton
- Tama Toa/Kōhine Toa - Dorothy Waitoa

Background and Baseline Data to the target Well-Being at
School Survey -
the start of the
year to find
areas that need
to be developed
further.

To be developed
into a series of
teaching plans
that are used
with tamariki in
areas where we
can see more
focus is needed.

What measurable outcome do we want by year’s end for
target students

Iwi Identification
on HERO
Pre - 80 whānau
without iwi ID

Iwi identification
HERO Post - 8
whānau left to
find out

How will we monitor and report our strategies and actions
are making a difference?

Team Mauriora
Hui - to discuss
those tamariki
who need extra
support.

Each child has
goals that are
being worked on
for them
individually.
Each
professional
monitors these.
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Key improvement actions/strategies to achieve
outcomes and target

When will
this

happen?

Who will lead Resourcing $ Indicators of progress? Progress outcomes. What
evidence is there that we are moving towards achieving our

targets?

Well-Being at School Survey March 2023
Plan to be
created from
this to
address
issues that
are evident
from the
survey

Cindy Te Pou
will create this
and lead with
staff.

Wellbeing at
School Survey
Subscription

Completed 20-24th March with Year 4 - 8, Student
Well-Being Survey
April - Cindy took to Ohu Whakahihiko to get
feedback - resulting in lunchtime duties for junior
school and intro to ākonga at junior assemblies.
Whakahihiko (Addressing well-being survey)

DMIC
Added here because it was chosen because it is based on
Pacific-based knowledge

Whole Year Kate Davies Funded through
PLD

DMIC What's going well?

Ongoing mentoring each week timetables by Kate
Davies. Mentor timetable

DMIC assessment resource
DMIC at home resource

Engagement of whānau through the use of class Facebook
pages

Whole Year Lisa Morton Free resource that
is used widely by
whānau.

- Akomanga Tekau Mā Whā

Te reo Māori Expectations in every class Whole Year Every teacher Available resource
Te Reo Tuatahi

Karakia
Himene
Whakatau Hinengaro
Whakahihiko - OL/Well-Being
Pepeha
Hui whakatau
All to be expected and carried out each morning in
classes.
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Enhance the use of the school newsletter to engage
whānau in the school vision to create the identity of our
school. Ngā rongo kōrero o Te Whai Hiringa

Sharon Hape
and Tineka
Tuala-Fata

Ongoing
throughout
the year

Week 2
Week 6
Week 8

Enhance the use of the school newsletter to engage
whānau in the school vision to create the identity
of our school.

Ngā rongo kōrero o Te Whai Hiringa

Māori and Pasifika Language Weeks - for ALL cultures that
have one. Te wiki ō te reo Māori Pacific Language Weeks

Matilda
Faavae is in
charge of the
Pacific
Language
Weeks
creating
packs for
teachers.
Rotuman,
Cook Islands
Māori,
Tuvalu,

On individual
language
weeks

Reece,
Matilda, and
Morgan in
charge of
Samoan
Language
Week May

Language Week
planning

Māori and Pasifika language weeks - for ALL
cultures that have one.

Te wiki ō te reo Māori Pacific Language Weeks

● Rotuman √ Each year we contact our only
Rotuman family to ask for advice and
possible involvement for this week. We
have also sourced information from the
internet and utilise this. We have sent
teachers videos of simple timelines, songs
for morning Karakia and the theme from
the Ministry of Pacific Peoples. We have
posted the theme and devotional on our
Facebook page.

● Samoan Langauge Week √

Tama Toa and Kōhine Toa - in conjunction with Tautoko ō
ngā mokopuna and Awhina Counselling Services

Tineka
Tuala-Fata
Lisa Morton
Dorothy
Waitoa
John Robin

Ongoing
throughout
the year

Counselling in
Schools Funding
from the Ministry
of Education

Set up of the roopu has been completed. Āwhina
counselling services contract has been sought and
won. We have John Robin on board for two days per
week.

Working with Whaea Dot’s Tama Toa roopu and
other tama

Sensory Garden and Maara Kai Lisa Morton Ongoing
throughout
the year

Small groups and whole classes.

Used with ākonga who come into the office as a
way to regulate.
Rotary who are going to support us with the
development of the sensory garden.
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Whānau can come in and help with building the
fence, levelling out the ground etc.
Maara kai groups are being established and all
ākonga will come in on Friday for half an hour at a
time. Groups based on needs/ages.

Well-being at school survey Survey

Shared with BOT of May BOT meeting - Cindy visited BOT to
share our planning with them and show how we are using
the survey as a means to improve the well-being of
children at school.

Cindy Te Pou Snapshot
April - look at
the results
and decide
“what to do?”

Cost of Well-Being
Survey
Subscription

Completed 20-24th March with Year 4 - 8, Student
Well-Being Survey
April - Cindy took to Ohu Whakahihiko to get
feedback - resulting in lunchtime duties for junior
school and intro to ākonga at junior assemblies.
Whakahihiko (Addressing well-being survey)

Actual outcomes for 2023
Goal 3: Develop an environment where ākonga are empowered by their identity

Ngāti Kahungunu Priorities:
● Te Tiriti o Waitangi
● Te Matauranga
● Te Rangatiratanga
● Tupuria te Aroha

NELP Priorities:
● Ask learners/ākonga, whānau and staff about their experience of racism, discrimination and bullying, and use that information to reduce these behaviours
● Have processes in place to promptly address and resolve any complaints or concerns about racism, discrimination and bullying
● Create a safe and inclusive culture where diversity is valued and all learners/ākonga and staff, including those who identify as LGBTQIA+, are disabled, have

learning support needs, are neurodiverse, or from diverse ethnic communities, feel they belong
● Partner with family and whānau to equip every learner/ākonga to build and realise their aspirations
● Help staff to build their awareness of bias and low expectations, and of how these impact learners/ākonga, staff and whānau
● Build relationships with Māori, involve them in decision making, and partner with them to support rangatiratanga, and Māori educational success as Māori
● Value the heritage languages spoken by Pacific learners/ ākonga, and provide opportunities to use and to build on them
● Talk with learners/ākonga and staff about why correct pronunciation of te reo Māori is important, and provide them with opportunities to learn and practice

without judgement
● Use development opportunities for teachers/kaiako and leaders to build their teaching capability, knowledge and skills in te reo Māori and tikanga Māori

1. Addressing Racism, Discrimination, and Bullying:
● Conducted surveys and interviews with learners/ākonga, whānau, and staff to gather firsthand experiences.
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● Utilized the collected information to identify specific instances of racism, discrimination, and bullying.
● Established clear processes for reporting and addressing complaints promptly.
● Implemented training programs to raise awareness and sensitivity among staff members.

2. Creating a Safe and Inclusive Culture:
● Developed and communicated policies that emphasize the importance of diversity and inclusivity.
● Conducted workshops and training sessions on creating an inclusive environment.
● Established support networks for learners/ākonga and staff members who may face discrimination or feel marginalized.
● Celebrated diversity through events, activities, and awareness campaigns.

3. Partnering with Whānau:
● Hosted regular meetings with families and whānau to understand their aspirations for learners/ākonga.
● Provided resources and information to families to support their role in their child's education.
● Collaborated on initiatives that bridge the gap between home and school, fostering a sense of partnership.

4. Staff Development:
● Conducted workshops and seminars on recognizing and addressing biases in the educational setting.
● Established mentorship programs to support staff in fostering a more inclusive and supportive environment.
● Encouraged ongoing professional development in areas related to diversity, equity, and inclusion.

5. Building Relationships with Māori:
● Facilitated regular meetings with Māori representatives to ensure their perspectives are considered in decision-making.
● Actively involved Māori community members in school events and initiatives.
● Promoted Māori language and cultural practices within the school environment.

6. Valuing Heritage Languages:
● Implemented language programs that celebrate and preserve heritage languages.
● Organized events or activities that showcase the linguistic and cultural diversity of the student population.
● Provided language resources and support for learners to maintain and develop proficiency in their heritage languages.

7. Te Reo Māori Pronunciation:
● Conducted workshops and awareness sessions on the significance of te reo Māori pronunciation.
● Facilitated learning opportunities for both learners/ākonga and staff to improve their te reo Māori skills.
● Ensured a non-judgmental environment for learners/ākonga and staff to practice and enhance their pronunciation.

8. Professional Development Initiatives:
● Monitored the implementation and impact of the Thrive approach on student well-being.
● Provided ongoing support and resources through platforms like Thrive Online.
● Offered free online training opportunities for all staff to enhance their skills in mental health support.
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9. Team Mauriora:
● Established a structured communication plan for weekly meetings.
● Developed streamlined processes for handling new referrals and tracking interventions.
● Collaborated with external professionals, including Public Health Nurses, to address complex cases.
● Acknowledged and addressed the increased workload during busy periods.

10. Cultural and Identity Programs:
● Tracked the progress of Pasifika Poly groups, ensuring participation and engagement across developmental levels.
● Supported students in preparing for and participating in the Primary and Intermediate school PolyFest.
● Monitored the impact of the Niu Gen program on Year 8 students' cultural identity and leadership qualities.

11. Emotional Regulation Programs:
● Evaluated the success of Whakatau Hinengaro and Māori Yoga in promoting emotional regulation.
● Trained leaders within teams to facilitate these programs independently.
● Conducted professional development sessions for staff on the use of regulatory breaks in the classroom.

12. Community Engagement:
● Utilized the school newsletter strategically to communicate the school's vision to the wider community.
● Implemented initiatives to strengthen staff members' connection to the school's identity.
● Engaged with whānau through targeted events and activities.

13. Iwi Inquiry:
● Established a systematic process to identify and register iwi connections for enrolled whānau.
● Monitored progress and initiated targeted efforts to locate iwi information for remaining families.
● Planned the creation of a dedicated page with Runanga connections to encourage whānau registration.

14. Leadership Upskilling:
● Tracked the completion of educational leadership programs and courses by senior leadership.
● Ensured ongoing professional development in areas such as te reo Māori, restraint training, and Positive Behavior for Learning.
● Celebrated achievements, such as the completion of a Master's degree by Tineka Tuala-Fata.

15. Continuous Monitoring and Evaluation:
● Conducted regular assessments and reviews of programs and initiatives to gauge their effectiveness.
● Adjusted strategies based on feedback, emerging needs, and evolving priorities.
● Maintained a commitment to ongoing improvement and responsiveness to the dynamic needs of the school community.

Evaluation and analysis of the school’s students’ progress and achievement
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In-depth analysis and evaluation are completed here for Writing, Reading and Mathematics. Though these are not the only learning areas they are the areas that allow
access to other learning areas. Other learning areas are taught through intentional acts of explicit teaching and in an integrated approach through inquiry.

Te Reo Māori me ōna Tikanga is taught in all classes of Te Whai Hiringa. Karakia, Himene, Whakatau Hinengaro, Whakahihiko - check ins. Juliet Makea supports this across
the school by being a resource person for the class teachers. She goes into classes and supports teachers with their Te reo Māori learning. There are also classes for our
Taiohi classes to extend those who show aptitude and/or want to volunteer to be in these classes. Kapa Haka is supported at each year level, waiata a kura, Tikanga
around pōwhiri and practices that align with te ao Māori.

All ‘curriculum
Our Inquiry learning is all based around te ao Māori, pūrākau knowledge, ngā taonga tuku iho, through our localised curriculum - place-based curriculum. Research shows
what works for Māori works for everyone else. When appropriate and in discussions around identity include all identities of all tamariki. This is incorporating New Zealand
Histories Curriculum teachings, Social Sciences, Science, Technology, and the Arts. Teachers also utilise STEAM activities to integrate these.

Assessment Practices
Assessment practices Reading, Writing and Mathematics are consistent and carried out across the school. This feeds into the overall picture of progress over years which
helps teachers to individually track teachers to find groupings that provide feedforward for teaching and learning programmes. It also helps team leaders and SENCO to
allocate support, resources and to form interventions to help with learning needs. This then forms the basis for whole school reform, Professional development for
teachers and time to reflect on whole school directions and tikanga.

Report of Writing 2023

All Students
Writing 2021 2022 2023 Change

Well Beyond (11) 2%

72%

(23) 0.9%

52%

(3) 0.5%

60%

Increase of
8%Beyond (169) 33% (131) 8% (48) 9%

Within (194) 37% (159) 44% (279) 51%

Towards (113) 22%
28%

(119) 32%
48%

(162) 30%

40%Working Towards (32) 6 % (53) 16% (53) 10%

TOTAL STUDENTS 519 485 545

Summary - All students
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2021 - 72% all students working within or beyond/well beyond, 2022 - 52% all students working within or beyond/well beyond, 2023 - 60% all students working within or
beyond/well beyond

Māori Students
Writing 2021 2022 2023 Change

Well Beyond (9) 9%

78%

(17) 5%

65%

(2) 5%

65% No changeBeyond (124) 31% (100) 27% (33) 27%

Within (150) 38% (125) 33% (209) 33%

Towards (86) 22%
29%

(90) 24%
35%

(119) 24%
35%

Working Towards (26) 7 % (42) 11% (40) 11%

TOTAL Māori Students 395 374 403

Summary - Māori Students
2021 - 78% all Māori students working within or beyond/well beyond, 2022 - 65% all Māori students working within or beyond/well beyond, 2023 - 65% all Māori students
working within or beyond/well beyond

Peoples of the Pacific Students

Writing 2021 2022 2023 Change

Well Beyond (1) 1%

73%

(5) 6%

62%

(0) 0%

62% No changeBeyond (35) 36 % (24) 27% (11) 10%

Within (35) 36% (25) 28% (59) 52%

Towards (21) 22%
27%

(24) 27%
38%

(32) 28%
38%

Working Towards (5) 5% (10) 11% (12) 11%

TOTAL PoP Students 97 88 114

Summary - Pasifika Students 2021 - 73% Pasifika students working within or beyond/well beyond, 2022 - 62% Pasifika students working within or beyond/well beyond
2023 - 62% Pasifika students working within or beyond/well beyond
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ACTION PLAN for Te Whai Hiringa 2024

Writing Actions 2024

What action? By whom By when? Outcomes

Improve writing data achievement by the
end of the year to 75-80% achieving within
or beyond the school. Ensure that in Māori
and Pasifika children achieve an equitable
level of outcomes.

Monitored by leadership and reported back to
Tumuaki mid-year and end of the year.

July 2024
Dec 2024

75-85% of all students are achieving at or above in
writing. This requires a 15 - 20% increase overall.
Māori/Pasifika/Boys will be in equity with these
outcomes

Children that require interventions will
make progress that is appropriate for their
developmental ability, in line with the goals
and aspirations of their whānau, other
external professionals and keeping in line
with appropriate tools to measure their
progress.

Monitored by SENCO/LSC/ ESOL and reported
back to Tumuaki mid-year and end-of-year.

July 2024
Dec 2024

Evidenced through IEPs, Individual programmes,
and ESOL funding document levels. Contributed to
by external professionals by ultimately the
responsibility of SENCO /LSC/ESOL leaders.

Investigate areas for development in the
use of Stephen Graham style assessment -
3 from top, middle, bottom. Ensure this is
SECURE throughout the school with every
teacher.

Assessment based on - style or Writing
Matrix - needs to be brainstormed with
TL/TT and decided upon. PaCT/ Easstle or
use of writing matrix.

Each team leader attends a workshop with Kate
and Tineka to ensure that they are super clear
on how this process works and how to guide

each of their team members through this. Cindy
to take this process over with the new team

leader to ensure this is completed with FIDELITY.

Kate and Team Leaders to decide how to
monitor this and ensure this happening

Term 1 Team leaders hui with Kate
in the first 2 weeks.

Team Leaders to set this up with
their teams in the first 5 weeks.

To be monitored by Kate and TLs

All teams have folders inside the overall school
writing folder with the information for each writing
unit that is created in the Stephen Graham Style.
There needs to be an initial analysis of what they
are teaching across the team.

The important part is making sure this is done at
the end so they can see the difference.

Ensure the FIDELITY of Stephen Graham's teaching
methods. If people need modelling then the more
experienced teachers including Lyn, Kate, Cindy, and
Tineka teach it and model it across the school. It
works so we must use it. ALL teachers are using this
method of teaching to introduce writing units
without exception. Tumuaki Tuarua (TT) to visit each
teacher and ensure this is happening. Record those
with good practice.
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Writing bi-annual overview. Update this
and ensure that it is clear across the school
- Descriptive every year with increasing
complexity. The rest is to be covered in a
developmentally appropriate way that can
be integrated into other learning contexts.

Biannual overview to be updated and made
known to everyone in an ongoing and clear way.

There needs to be accountability processes put
into this. E.g. data is entered into HERO at the
end of units so we can see where the children

have improved. This is where the use of and will
need to be ramped up to ensure better

outcomes in learning.

Team Leaders to ensure this happens team-wide
and make this a focus at team meetings to

complete together.

Kate to ensure that this is happening across the
school and report back to staff about how well

we did or did not do on individual units of
writing. Teachers need to go back to writing

evaluations at the end of units to see what they
need to do better based on results. This should

be checked by team leader

Kate and TL before Term 1 so it is
ready for 2024 year

Kate to create spaces for data to
be collected on levels. This will

help with judgements at the end
of the year.

TLs to check that all data is
entered at the end of units.

Kate reports back on genre
strengths and weaknesses across
the school. Keep this info for the

next unit to pass on.

All Team Leaders are to ensure they cover the
writing genres for the year.

Ensure that evaluations are completed by team
individuals at the end of the unit so they know what
to do better the next time.

Moderation processes are carried out with
fidelity. Kate to lead this and team leaders
to ensure to learn this process as it will
need to be carried out in teams after every
genre.

Use of Description writing as a form of
moderation across the school in Term 1. To

ensure that teachers are aware of how to judge
writing properly using criteria. Across school
moderation of levels of writing and what we

judge as Level 1 - 5 writing.
Coming up with what is needed to get to the

next level and when is Level a Level.

Kate to create a moderation
system. Ready to use in week 7 of

Term 1.
To be carried out on Description
Writing. Level this into Levels 1- 5

across the curriculum.

Defining and analysing the writing
together coming up with examples
to use in a rubric to show others
what Levelled writing looks like.

2024 Writing Folders with rauemi
(resources) to be added

Carried out on the genre covered in 2024. Carried
out in 2025 also.

Links are to be made in our Kawa for these
folders.

Teams are all expected to find tidy and clear
resources to use and add to these folders. If
they are internet links that can be put into

tables like we did for COVID folders

Kate is to promote the use of
these folders inside the main

Writing folder.

TL to ensure that all rauemi are
placed into these folders.

Link to Curriculum Resources
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Levels are to be separated inside
these folders/ Help sheets.

Sheena Cameron Resources Heidi to check in 2023 that all Sheena Cameron
resources are in place for classes. If any missing
rooms teachers are to be replaced - the school

to ensure Māhuri have some as well.
Otherwise, people use the ones in the

photocopy room.

Heidi and Kate.

Kate to check that these are in
place and enough for one

between two at least across the
school. Ensure the ones in the

photocopy room are there also.

Report of Reading 2023

All Students
Reading across the School

2021 2022 2023 Change

Well Beyond (22) 4%

52%

(15) 3%

54%

(18) 4% 57%
Increase of

3%
Beyond (131) 25% (109) 20% (85) 20%

Within (119) 23% (166) 31% (137) 33%

Towards (177) 34%
48%

(176) 33%
46%

(131) 31%

42%
Working Towards (71) 14% (67) 13% (45) 11%

TOTAL STUDENTS 520 533 416

Summary - All students
2021 - 52% all students working within or beyond/well beyond , 2022 - 54% all students working within or beyond/well beyond, 2023 - 57% all students working within or
beyond/well beyond
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Māori Students

2021 2022 2023 Change

Well Beyond (14) 4 %

54%

(14) 3%

54%

(12) 4%

58%
Increase of

4%
Beyond (102) 26% (79) 20% (65) 21%

Within (94) 24% (124) 31% (103) 33%

Towards (131) 33%
47%

(132) 33%
46%

(96) 31%
42%

Working Towards (56) 14% (53) 13% (33) 11%

TOTAL Māori
Students 397 402 309

Summary - Māori Students
2021 - 54% Māori students working within or beyond/well beyond
2022 - 54% Māori all students working within or beyond/well beyond
2023 - 58% Māori all students working within or beyond/well beyond

Peoples of the Pacific Students
2021 2022 2023 Change

Well Beyond (6) 6%

47%

(1) 1%

57%

(3) 3%

53%
Decrease of

4%
Beyond (19) 20% (23) 22% (14) 17%

Within (20) 21 % (36) 34% (27) 33%

Towards (37) 39 %
53%

(34) 32%
42%

(28) 34%
47%Working

Towards
(14) 14% (11) 10% (11) 13%

TOTAL Pop
Students 96 105 83
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Summary - Pasifika Students
2021 - 47% Pasifika students working within or beyond/well beyond, 2022 - 57% Pasifika students working within or beyond/well beyond, 2023 - 53% Pasifika students
working within or beyond/well beyond

Reading Actions 2024

What action? By whom By when? Outcomes

Improve reading data achievement by the
end of the year to 70-75% achieving within
or beyond the school. Ensure that Māori and
Pasifika children achieve an equitable level
of outcomes.

Monitored by leadership and
reported back to Tumuaki
mid-year and end-of-year.

July 2024
Dec 2024

75% of all students are achieving at or above in writing. This
requires an 18% increase overall. Māori/Pasifika/Boys will be in
equity with these outcomes

Children that require interventions will
make progress that is appropriate for their
developmental ability, in line with the goals
and aspirations of their whānau, other
external professionals and keep in line with
appropriate tools to measure their progress.

Monitored by SENCO/LSC/ ESOL
and reported back to Tumauki
mid-year and end-of-year.

July 2024
Dec 2024

Evidenced through IEPS, Individual programmes, and ESOL
funding document levels. Contributed to by external professionals
by ultimately the responsibility of SENCO /LSC /ESOL leaders.

Investigate people who are not secure with
the reading assessments across the school.
Ensure there is a sound understanding of
assessments in

- BSLA
- Colour Wheel
- PROBE

Kate to workshop with Team
Leaders (TL) to ensure that this
is clear.

Kawa to be updated and make
sure to make references here
all the time.

TL need to be vigilant with
teams throughout the year to
ensure that they are checking
on Reading achievement.

In place by Week 4
of Term 1

Terms Leaders to
ensure all of their
team members have
a sound knowledge
of how to carry out
these assessments
with FIDELITY.

All teachers need to know who to judge to move a child to
another reading level.
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Investigate that ALL classes have reading
programmes up and running by week 3/4 of
Term 1.

- BSLA
- Guided Reading
- Reading to both big books and

novels
- Reading by students
- Reciprocal Reading processes for

those who are advanced
- Structured Literacy - Yvonne

Lovelock.

Kate to ensure that TL knows
where all of the reading
resources are around the
school.

Reading to be done with
teachers - each group is to see
the teacher in a week. Low
groups are NOT to be with
learning coaches solely.

Ongoing monitoring
of this. Every
teacher is to be
observed teaching
reading and
recording

these for teachers
so that they can see
their practice and
see spaces to
improve their
questioning.

The outcomes are that each teacher is using effective teaching
strategies that are developmentally appropriate for age and
stage.

Teachers need to be fluent in these teaching methods so
accountabilities have to be put in place to ensure this is
happening across the school for EVERY teacher.

TT can record, as can Lyn.N. Teachers to use this as a part of their
coaching for 2024. Record their teaching and make some next
steps.

Ensure reading materials selected affirm
children’s engagement and cultural
sustainability.

Reciprocal reading to be
carried out in Taiohi - all
teachers are to learn this
method

Cindy is to model
reciprocal reading
with Taiohi Term 1
by Week 5.

Taiohi should be independently investigating and using reciprocal
reading methods.

Report of Mathematics 2023

All Students

MATHS END 2021 END 2022 END 2023 Change

Well Beyond (1) 0.3%

24%

(1) 0.2%

52%

(2) 0.3%

67%

Increase of
15%

Beyond (20) 7% (42) 8% (24) 4%

Within (46) 17% (233) 44% (343) 63%

Towards (148) 52%
76%

(180) 34%
48%

(105) 19%

33%Working Towards (73) 24% (74) 14% (70) 13%

TOTAL STUDENTS 288 530 544

Summary - All students
2021 - 24% all students working within or beyond/well beyond
2022 - 52% all students working within or beyond/well beyond
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2023 - 67% all students working within or beyond/well beyond

Māori Students

MATHS END 2021 END 2022 END 2023 Change

Well Beyond (1) 1%

25%

(1) 0.2%

52.2%

(1) 0.2%

70%
Increase of

18%Beyond (16) 7% (29) 7% (17) 4%

Within (38) 17% (182) 45% (263) 65%

Towards (116) 51%
75%

(136) 33%
49%

(69) 17%
30%

Working
Towards

(56) 25% (54) 16% (53) 13%

TOTAL Māori
Students 227 402 403

Summary - Māori Students
2021 - 25% Māori students working within or beyond/well beyond
2022 - 52.2% Māori students working within or beyond/well beyond
2023 - 70% Māori students working within or beyond/well beyond

Peoples of the Pacific Students

MATHS END 2021 END 2022 END 2023 Change

Well Beyond (0) 0%

15%

(0) 0%

50%

(0) 0%

60%
Increase of

10%
Beyond (2) 5% (8) 8% (4) 4%

Within (5) 10% (43) 42% (64) 56%

Towards (27) 56%

85%

(35) 34%

50%

(30) 6%

40%
Working
Towards

(14) 29% (16) 16% (16) 14%

TOTAL Pasifika
Students 48 102 114

32



Summary - Pasifika Students
2021 - 15% Pasifika students working within or beyond/well beyond
2022 - 50% Pasifika students working within or beyond/well beyond
2023 - 60% Pasifika students working within or beyond/well beyond

ACTION PLAN for Te Whai Hiringa 2024

Mathematics Actions 2024

What action? By whom By when? Outcomes

Improve Maths data achievement by the end
of the year to 75-80% achieving within or
beyond across the school. Ensure that Māori
and Pasifika children achieve an equitable
level of outcomes.

Monitored by
leadership and reported
back to Tumauki
mid-year and
end-of-year.

July 2024 -
Dec 2024

75-85% of all students are achieving at or above in mathematics. This requires a
15 - 20% increase overall. Māori/Pasifika/Boys will be in equity with these
outcomes

Children that require interventions will make
progress that is appropriate for their
developmental ability, in line with the goals
and aspirations of their whānau, other
external professionals and kee pin in line with
appropriate tools to measure their progress.

Monitored by
SENCO/LSC/ ESOL and
reported back to
Tumauki mid-year and
end-of-year.

July 2024 -
Dec 2024

Evidenced through IEPS, Individual programmes, and ESOL funding document levels.
Contributed to by external professionals by ultimately the responsibility of SENCO
/LSC /ESOL leaders.

DMIC Year 2
We will continue with Year 2 of DMIC.
Induction of new staff to DMIC will be run as
per protocols with DMIC providers.

Kate to monitor the
progress of teachers new
to DMIC.

Term 1 2024 DMIC PD will continue through four DMIC Mentor In-Class Support (ICS)
sessions/teacher/ term. This is monitored by a shared timetable. Further PD is
scheduled for two staff meetings/term. The year 1 DMIC teachers will be supported
with ICS as well as specially catered staff meetings with a mentor.

Mathematics Assessments need to be
streamlined across the school in 2024
Streamlining Mathematics Assessments and
Practice across the School. Assessments after
each DMIC unit need to be agreed on by each
syndicate and moderated within each
syndicate.

Team leaders are
required to lead their
team to choose an
assessment task
teamwide for each DMIC
Unit and provide time
and guidance to

Term 1 2024 Each syndicate will have a selected moderated assessment for each unit. This will be
a more accurate way to guide teachers to make an OTJ of a student's curriculum
level.
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moderate each
assessment

DMIC Units - anticipations Syndicates must be
anticipating all DMIC tasks.

Within teams, there will
be anticipations of all
tasks.

Term 1 2024 This will be done as much as possible as a team so professional discussion around
the content and learning can occur. This will also support the new kaiako.

Supporting Assessments Look into the new PAT
Pāngarau online for Years 3-8 to support
teaching and assessment.

Kate is to order online
PAT Resources

Term 1 2024 Use of these assessments to further guide teaching and assess curriculum levels and
progression.

Work alongside DMIC Mentors to provide DMIC
Professional Development for new kaiako.

Kate to monitor any Throughout
the year

The year 1 DMIC teachers will be supported with ICS as well as specially catered staff
meeting with a DMIC mentor.

Individual Number Knowledge iCans continue
to be used to promote student agency

Kate to ensure that these
iCans are used correctly

Throughout
the year

Students will take ownership of their next steps within their knowledge learning.
Teachers will guide them to do this (age appropriately)
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How we have given effect to Te Tiriti o Waitangi
Giving effect to Te Tiriti o Waitangi is one of Te Whai Hiringa Board’s primary
objectives. This is enacted through Section 127(1)(d) of the Education and Training
Act 2020 which defines how schools must give effect to Te Tiriti o Waitangi by the
following measures:

- working to ensure that its plans, policies, and local curriculum reflect local tikanga Māori, mātauranga Māori, and te ao Māori; and
- taking all reasonable steps to make instruction available in tikanga Māori and te reo Māori; and
- achieving equitable outcomes for Māori students.

Tātai Aho Rau
Have created this infographic of what you would see, Hear and Feel in kura that is hnouring Te Tiriti. Reading through each of these descriptors Te Whai Hiringa is well
place will ALL of the descriptors below as a starting point for our commitment. There are varying degrees to which we are achieving these but all are actively being
worked on for consistency and improvement.
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Main Initiatives that give effect to Te Tiriti o Waitangi in 2023

- Whānau Hour being initiated across the school to increase whānau engagement
- Facebook Classpages created and system put in place for ongoing posts to engage and draw people into school.
- Kahungunu and Rongomaiwahine Inquiry
- Matariki Deeper dive into Matariki to extend children’s understanding into ngā whetu and each of their characteristics.
- Te reo Māori in classes everyday. This can include karakia, himene, waiata, Whakatau Hinengaro, Whakahihiko, te reo Māori lessons weekly -

with support of Jules Makea as our te reo Māori teacher.

- Waiata-a-kura sessions with Matua Henry

- Extension classes in te reo Māori

- Creation of Whānau Hui that are empowering, focused in on strengths based practices and partnership creation with whānau

- Marae Noho at Mihiroa Marae - Inaugural staff wānanga to begin our journey into te ao Māori Mana whenua relationship started with Ngāti

Mihiroa

Main Initiatives planned that give effect to Te Tiriti o Waitangi in 2024

- Te reo Māori in classes everyday. This can include karakia, himene, waiata, Whakatau Hinengaro, Whakahihiko, te reo Māori lessons weekly -

with support of Jules Makea as our te reo Māori teacher.

- Waiata-a-kura sessions with Matua HenryExtension classes in te reo Māori

- Mahere Reo for Te Whai Hiringa constructed with language experts participating in Kura Haumanu Jules Makea and Rocky Pohatu (Within Schools

Kaiako).

- Mahere Akomanga - Connected to outcomes of Mahere Reo for the kura.

- Individual Mahere Reo plans - Kaimahi, Kaiako, Kaiāwhina me ngā rangatiratanga. All create reo plans for themselves that are relevant and

useful for themselves. This is the plan for building capacity in te reo across the school.

- Whānau Hour continues to build community relationships with whānau over th year Term 1, and Term two already planned.

- Tuakana Kapa Haka - to perform for the first time in the Tama Truanga competition to compete for inclusion in Kura tuatahi.
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- Continuation of kapa haka at all levels of the school.

- Te Whare Aio Participation in May for staff and Whānau to create healing and balance.

- Te Whare Pū Āio - YOGA taught in our Wānanga as a staff. This in turn will be used with the children to help them regulate in the mornings or as

a body and brain break during the day.

- Trauma-Informed Workshops with whānau led by Jase Williams for our community.

- Te Taiao Wānanga - With Pereri King used as an intervention and led by Lisa Morton. These will be held according to the Maramataka over the

year

- Creation of Mara Āio (Sensory Garden) Utilising space that already exists and whānau support in terms of time, expertise, skill sets and material

acquisition according to their strengths.

- Multiple Trips planned throughout the year from January to get our tamariki/rangatahi out into our local areas and place based education. Ngā

pou o Heretaunga, Te Aranga Marae, Pekapeka wetlands, Atea a Rangi Ahuriri, Star Dome

- Te Whai Hiringa’s 1st Hautapu Ceremony - June 2024 In Conjunction with Pereri King as Kaikawekarakia. Henry Heke as our kaiwaiata/himene.

Children as kaikarakia to close.

- Atea a Rangi - Whangai ngā whetu programme - to be guided and taught through. Piripi Smith.

- Kaiako/Staff to go through Atea a rangi with Piripi before the trips to visit.

- Whānau Hui that are empowering, focused in on strengths based practices and partnership creation with whānau ongoing and continuing work

with whānau to make these hui based on growth.

- Trauma Informed Practices - Staff Only Day at Te Aranga marae - then ongoing visits with different staff members to work towards growing

Trauma-Informed Practices across our school. Facilitator- Jase Williams

- Kaikorero support for ngā tāne with Kauwaka with Lee Kershaw-Karaitiana - Paul, Rocky and Manase

- Kurawaka Karanga Course Level 1 - Multiple staff members supported to attend these sessions. Fees free through EIT.

- Mihimihi support through Kauwaka - Montz Karena

- Multiple staff on te reo Māori | Kaikōrero| Kaikaranga course of their ow
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Statement of compliance with employment policy
The Te Whai Hiringa Board of Trustees operates an employment policy that complies with the principle of being a good employer. They ensure compliance with this
policy (including our equal employment opportunities programme) and report in your annual report on the extent of compliance (section 597(1) of the Education and
Training Act 2020). Under s597 of the Act, a good employer operates a personnel policy containing provisions generally accepted as necessary for the fair and proper
treatment of employees in all aspects of their employment. The board can confirm that all actions or policies are already in place and what actions are being
undertaken to meet the provisions.

Reporting on the principles of being a Good Employer

How have you met your obligations to provide
good and safe working conditions?

Yes, all policies of the EEO are following within our school.

What is in your equal employment opportunities
programme?

How have you been fulfilling this programme?

Our EEO policy is enacted through each appointment of any job within the school. We have carriedout EEO data
collection for 2024. The staff shoulkd be a reflection of it’s ākonga and we continue to strive to employ people with
skillsets that willenhace education for the ākonga of our kura.

How do you practise impartial selection of
suitably qualified persons for appointment?

Ensuring that there is a committee of people present to help me interview and make decisions about the right people
to employee. We create job descriptions and ask questions according to those descriptions. Referees are asked valid
questions for this as well.

How are you recognising,

− The aims and aspirations of Māori,
− The employment requirements of Māori, and
− Greater involvement of Māori in the

Education service?

As a school we work hard to enact Te Tiriti o Waitangi which entails the aspirations of Tino Rangatiratanga and Mana
Motuhake. We work hard to ensure that our employees are from all ethnicities and reflect the students of our kura.

How have you enhanced the abilities of
individual employees?

All employees have equal opportunities to jobs, promotion and the ability to be a permanent employee.

How are you recognising the employment
requirements of women?

Over 50% of our employees are women. All requirements under law are adhered to for maternity, for promotion, for
equal job opportunities.

How are you recognising the employment
requirements of persons with disabilities?

All employees with disabilities are able to create in conjunction with the principal any support they need , plans for
them to be able to thrive in the workplace. This is done with their rangatiratanga intact and in a mana enhancing
manner.
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Reporting on Equal Employment Opportunities (EEO) Programme/Policy YES/NO

Do you operate an EEO programme/policy? Yes

Has this policy or programme been made available to staff? Yes

Does your EEO programme/policy include training to raise awareness of issues which may impact EEO? Yes

Has your EEO programme/policy appointed someone to coordinate compliance with its requirements? Yes

Does your EEO programme/policy provide for regular reporting on compliance with the policy and/or achievements under the policy? Yes

Does your EEO programme/policy set priorities and objectives? Yes
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Report on other special and contestable funding
During the year our kura may has been the recipient of additional government funding for specific purposes. You may need to report on how these funds are used to support
student development.

Te Aka Whai Ora Funding - Building Awesome Whānau
Facilitator: Dorothy Waitoa | Tautoko o ngā Mokopuna

Te Aka Whai Ora Funding $10,000

Te Aka Whai Ora, Māori Health Authority - Ref: Agreement No. 1018037/382170/00
Funding of Te Ao Māori Psychosocial and Oranga Hinengaro Solutions Services.
ADJ106 Cyclone Gabrielle Psychosocial Services Supplied 01/06/23 to 30/09/23. Funding used to facilitate for materials, refreshments, resources, admin
and delivery of the Building Awesome Whānau programme for two rounds at Te Whai Hiringa.

Excluding GST $10,000
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Kiwisport funding
Kiwisport is a Government funded initiative to support students' participation in organised sport. In 2023 Te Whai Hriinga received total Kiwisport funding. The
funding was put towards a range of sports equipment to resource the school to support and initiate student participation in a variety of sports. The number of
students participating in organised sport continues to be at excellent levels.

MOE Allocation 2023 - Kiwisport $7,808.44

School Allocations Budget Actuals

Whole School Sports $3,000.00 $2,817.00

Whole School Sports Equipment $4,000.00 $2,258.00

Chess $200.00 $35.00

Basketball/Miniball $5,500.00 $1,525.00

AIMS Basketball $10,000.00 $13,466.00

Netball $2,000.00 $928.00

Rugby $2,000.00 $673.00

Swimming $8,000.00 $2,977.00

Total School Sports Budget $27,700.00 $19,604.00
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